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A.  Mission and Relationship to the College

The mission of the Community Interpretation in Spanish Program is to introduce students to the fields of translation and interpreting.  Designed for speakers of Spanish and English with native or near-native fluency in both languages, the program provides certificate recipients with a foundation in the fundamentals of interpreting and translation.  The program prepares students for professional certification exams while offering skills improvement for bilinguals already interpreting in the community.

The mission of the program is related to the mission of Moreno Valley Campus in that we provide professional and pre-professional training to individuals seeking to use language and interpreting skills in the workplace.

B.  History

The first CMI course at Riverside Community College was taught during the fall semester of 1995.  From the outset and to this day, the program has existed exclusively at the Moreno Valley campus of the Riverside Community College District.  As it existed initially, the 18-unit program consisted of three 6-unit courses dealing with interpreting in the medical, legal, and business fields (CMI-71, 81 and 91 respectively).  During its early existence, the program was taught by working translators and interpreters who served as adjunct instructors.  Courses were also taught by the program originator, who at program inception was a faculty member in the Spanish Discipline.

The program existed without a full-time instructor until the fall of 2000 when the current instructor and coordinator was hired.  Two new 4-unit courses were added to the program during the 2002-2003 school year.  An Introduction to Translation, CMI-61, was taught for the first time in the fall of 2002 and Intermediate Legal Interpreting, CMI-82, was first taught in the spring of 2003.  CMI-61 was developed and proposed in order to provide students the opportunity to focus on the written skills involved in translation (as opposed to the oral interpreting skills practiced in the other courses).  CMI-82 was developed to offer students the opportunity to further develop skills in court interpreting.  Intermediate Legal Interpreting is tailored toward those students seriously considering a career as a court interpreter.

From 2003 to 2006 further changes and additions to the program were made.  CMI-91 Interpreting for Business was reduced from six units to three, its field component was eliminated and its course outline of record was modified to include translation along with interpretation.  Simultaneously, CMI-61 was reduced from four units to three and was made a graduation requirement for the CMI Certificate.  Finally, CMI-72 Intermediate Medical Interpreting was approved in 2005.

The CMI Program currently relies on assistance from adjunct instructors who have, at different times during the program’s existence, taught all courses except CMI-61.  Adjunct instructors have also played an important role in the development and modification of curriculum and on the advisory committee for the CMI program.

The CMI program tends to serve a predominantly female population.  Approximately 80% of the students in the program at any given time are women.
C. Data and Environmental Scan

Interest in the CMI program has been growing consistently.  The full-time instructor currently responds directly to all telephone and e-mail requests for program information.  As of 2004, he began to compile data on the number of requests answered.  The time involved in responding to an information request is normally about 15 minutes.  Times involved in responding may be as short as 5 minutes or as long as one hour.  As shown in the following table, the number of requests has increased steadily.


Year

Phone/email requests for information answered  

2004


22


2005


28


2006


34

1. Interest in Court Interpreting
An estimated 60-65 percent of prospective students requesting information on the CMI program express an interest in court interpreter certification.  “Will the program prepare me to become a court interpreter?” is the question most commonly asked.  Given the interest expressed in professional interpreting, the CMI program has an obligation to address this need in the community.

The greatest obstacle to bilinguals interested in becoming professional interpreters, however, is language proficiency.  Students who do not possess a strong command of grammar, vocabulary, and reading comprehension in both their working languages must remedy those deficiencies before aspiring to become professional interpreters.  This issue is addressed in the FAQ list found on the website of NAJIT (National Association of Judiciary Interpreters and Translators).  The question “How do you study to become a court interpreter?” is answered, “First, know your languages.  Full bilingual proficiency, ample vocabulary, and knowledge of standard grammar are prerequisite.”  If the CMI program is to address the needs of students wishing to become professional interpreters, it needs to more completely prepare students for the demands of professional certification.  Language proficiency will be addressed in the assessment section of this program review.
2. Institutional Research Data
The data provided by institutional research indicates that at the end of the 2004-2005 school year there were 13 CMI certificate recipients.  This number was repeated at the end of the 2005-2006 school year.  Far fewer students received the A.S. degree in Community interpretation (three in 2004-2005 and one in 2005-2006).  We may not assume, therefore, that CMI students will receive instruction outside of our own courses.  If the program is to be altered, it may be most beneficial to make additions and changes to the Certificate Program; changes to the A.S. degree will tend to affect fewer students.

D.  Programs and Curriculum

At present, graduation from the CMI program requires completion of the following four core courses:


CMI-61
Introduction to Spanish English Translation

3 units


CMI-71
Bilingual Interpreting for the Medical Professions
6 units


CMI-81
Bilingual Interpreting for the Legal Professions
6 units


CMI-91
Introduction to Translation and Interpretation





For Business




3 units

The following two courses are offered by the CMI program but are not required to receive the program certificate.


CMI-72
Intermediate Medical Interpreting


4 units


CMI-82
Intermediate Legal Interpreting


4 units

CMI-82 is typically offered in the spring of the academic year.  Enrollment in the course has been constant but modest, possibly because it is not a graduation requirement for the program.  CMI-72, although it now exists, has not yet been taught.  It was offered in the summer of 2006 but did not run because of low enrollment.  Many of the students interested in taking the course stated that the summer schedule requiring four evening class meetings per week was too intensive.  CMI-72 and CMI-82 might enjoy greater success if they were made requirements or electives for the CMI certificate.  The courses might also have greater success if they ​​were reduced to three units and were offered at times more convenient to students.
E. Student Outcomes Assessment Plan

As mentioned in section three above, most people who call for information on the program expect as a program outcome that the CMI courses will help them to become professional interpreters.  Students taking the courses express similar desires.  Because pass rates for the court interpreter certification exam tend to hover around 10%, educational programs need to look at the factors that prevent candidates from passing.  Assessment of the CMI program addresses the gap between students’ interest in becoming certified interpreters and the skills that they must acquire to help them to achieve that goal.

For the current cycle of program review, a two-pronged approach to assessment has been taken.  First, an assessment instrument similar to a professional written court interpreter exam was compiled
 and administered to 36 CMI students from CMI-71 and CMI-81 at the end of the spring semester of 2007.  The exam included questions on vocabulary, reading comprehension and sentence structure.  While the focus of the exam was predominantly Spanish, the exam also included sections in English on vocabulary and reading comprehension.

The exam results tended to show overall difficulty with higher level vocabulary.  For example, the question containing the word “caveat” from the English section proved difficult for many students.  Likewise, the question seeking the answer “It was the only politic course of action open to her” was troublesome for many.  Analysis of the results of the Spanish section of the exams showed that many of our students require more work with irregular forms of the preterit tense.  The translation of connecting words in Spanish was also troublesome.  As a result of this information, these topics will now be given additional attention in CMI-61, Introduction to Translation.

The exam proved useful in that it generated questions from students, both on exam content and test taking strategies.  While many educators are uncomfortable with the idea of standardized testing, one of the requirements for entry to the interpreting profession is successful passage of standardized tests.  Students are more likely to succeed on these tests when they are familiar with exam taking strategies.  As a result, practice with this type of test taking will become a part of the field component for CMI-81 as of fall 2007.

It should be noted that the first prong of assessment was not tied directly to student learning outcomes of existing courses.  Because many prospective students call seeking to become certified interpreters, the program coordinator chose to assess the realism of those desires on the part of students.  Because the highest score on the assessment was a 76% and the mean score was a 53%, students need to be made aware of the realities of the difficulty of passing professional certification exams.  At the same time, students do leave the program with a far greater knowledge of how they need to proceed should they continue to work toward the goal of becoming professional interpreters.  The CMI program, when viewed as an introduction to the field of translating an interpreting, is entirely successful.  Students are able to perform basic translation and interpreting, they learn concepts central to professional practice, and they are introduced to career pathways should they decide to continue in the field.  Finally, should our students choose to interpret in community settings, as opposed to professional settings, they will be well prepared indeed.
The second prong of the assessment plan focuses directly on one of the SLOs from CMI-81.  The course outline of record for CMI-81 states that by the end of the course students will be able to, “sight translate documents of introductory difficulty from Spanish into English and English into Spanish.”  Sight translation is a skill required of professional interpreters on a daily basis; it is also a skill tested on professional interpreter examinations.  The program coordinator typically tests this skill orally toward the end of each semester in CMI-81, Intro to Court Interpreting.
To determine the effectiveness of the oral examination process and in order to explore ways of improving methods of instruction and methods of evaluation, the oral examinations given at the end CMI-81 in the spring 2007 semester were videotaped.  The videotape was viewed in an effort to improve instruction and to assess student learning in those courses.  The videotape showed that by the end of the course, most CMI-81 students attain skills in sight translation that are satisfactory or better.  In a limited number of cases, students did not perform sight translation satisfactorily.  Students falling into this category may or may not pass the course, depending upon the quality of the remainder of their work in the course.

1. Challenges of a Dual Mission
While the mission of the CMI program is to prepare professional interpreters, we also prepare students whose primary career goal may not be interpreting.  Many program graduates will be called upon to interpret in the workplace while performing other primary job duties.  The CMI program must simultaneously address the needs of students who wish to advance as professional translators and interpreters and those who will use translating and interpreting as ancillary skills in other positions.  Serving these two student populations is one of the greatest challenges that the CMI program faces.  The philosophy of the program has been and will continue to be to provide students with the most rigorous training possible. 

F.  Collaboration
1. Language Lab Facilities
The CMI program currently shares lab space with the Spanish discipline at RCC-MV.  The lab equipment is quite dated (it is designed for use with cassette tapes as opposed to a digitally stored material) and needs to be replaced.  The CMI program coordinator and the discipline coordinator for Spanish at Moreno Valley have begun to research equipment upgrades.  The somewhat divergent needs of the Spanish and CMI programs have made the acquisition of new equipment challenging.  The Spanish discipline would be best served by a walk-in computer lab.  While this would be useful to students of translation and interpreting, the CMI program seeks lab equipment that allows the instructor to listen to students as they practice in class.
A solution to the problem mentioned above might involve sharing resources with the Reading and Writing Center (WRC) located adjacent to the Language Lab in Humanities room 232.  A walk-in language lab could be created by adding computer space and listening equipment to the existing reading/writing center.  Then, an interpreting lab could be created in Humanities 233.  Alternatively, the use of a portable/modular unit for one of the labs would allow for a new space to be developed while the existing equipment in HM 233 is upgraded.

2. Technology
The language lab is not the only area in which the CMI program requires additional technology in the classroom.  CMI-61, because it is an introduction to written translation, requires that students use word processors, perform internet research, and deal with the diacriticals associated with two different languages.  Because these skills are basic information competencies for translators and should be taught in the classroom, the CMI program requires an instructional space equipped with computers.  Because the requirements of a language lab or interpreting lab (both allow students to practice oral and aural skills) are different than those of a translation lab (where written skills are practiced), separate spaces should be planned for.

G.  Program Outreach:  Visibility on and off Campus
The CMI program has collaborated with professional associations and with translators working in the industry.  Students have attended workshops and conferences sponsored by professional translator and interpreter associations such as CFI-BACI, the ATA and SCATIA.  Groups of students and individual students have visited the office of Rios Translations.  Students have been involved in field trips to Tijuana to visit bookstores.  These activities will be continued and expanded upon in the future.  Specifically, the program seeks to develop ties with CHIA, the California Healthcare Interpreters Association.

The program has maintained a relationship with the Riverside County Regional Medical Center since before 1999.  As of March 14, 2007 three of the six interpreters working at Riverside County Regional Medical Center were graduates of the CMI program at RCC.  A fourth member of the team of interpreters was taking translating and interpreting courses at RCC.  The partnership that has existed with the Medical Center has been important in providing employment opportunities to outstanding students from the CMI program.

The program has also had contact with the Office of the Public Defender in Riverside.  One highly motivated student, with the assistance of the CMI program coordinator, was able to arrange a volunteer internship for the Public Defender’s Office in Riverside.  Especially capable CMI students with an interest in written translation have been referred to Madeline Rios of Rios Translations for mentorship.  An important component of these relationships is direct mentoring by working translators and interpreters.

The CMI program has maintained visibility on the Moreno Valley campus by providing interpreters at campus events such as the Puente Noche de Familia.  Students and the program coordinator have been involved with translation of publicity materials for use on campus.  These activities may be expanded in the future by their inclusion in a translation or interpreting practicum.

The program has also been active on campus by periodically showing Spanish language films from Spain and Latin America.  Most recently, the Program Coordinator has begun to research and promote options for student travel/exchange.  These efforts will likely benefit students in Spanish courses as well as those in the CMI program.

1. Web Presence
A successful academic program should have a significant web presence.  Recently the college website and links to individual programs have been greatly improved.  The Program/Catalog page on the college website provides an excellent overview of the CMI program.  Nonetheless, there is still work to be done.  At the rcc.edu homepage, a search of the terms “Spanish,” “interpreting,” “translating”, “translation”, “court interpreter” and “CMI” produced no results.  The search function on the RCC website needs to link users to the Programs/Catalog page.
A comprehensive website containing links of interest to students and prospective students has been a long-standing need in the program.  The program coordinator developed materials for publication on the web and launched a beta version of the CMI website in April of 2007.  The website contains an overview of the program, FAQs on interpreting and on the training offered by RCC and useful links.  The site may be found at: http://web.mac.com/geodaddy/iWeb/Site/Welcome.html
H.  Summary, Recommendations and Observations
Students who have completed the Community Interpretation in Spanish Program are certainly better prepared to interpret in public service settings than before taking our courses.  They are also in a better position to take professional translator and interpreter exams.  Given the increasing public interest in the careers of translation and interpreting, the CMI program will continue to aggressively address the need for training.  As a part of this work, the following modifications to the program are being considered:
1. Future Directions for the CMI Program
· Develop and implement a Spanish grammar review course for CMI students.  Improved skills in grammar, reading comprehension and written expression will increase opportunities for students in the marketplace, whether they are seeking jobs in translation, interpreting or other fields.

· Increase ties with academic programs at RCC involved in language instruction (World Languages/Spanish discipline) and consider future consolidation with those academic programs. 

· Provide students opportunities and incentives to live and study abroad.

· Develop and implement a course in interpreting in educational settings.  A considerable percentage of our students currently work or will work as bilingual aides or interpreters in the school districts of Moreno Valley, Riverside and Perris.  Although students often request courses on educational interpreting, training opportunities in the field are extremely limited.

· Improve upon existing language lab facilities.  Carefully consider the overlapping and divergent needs of the Spanish and CMI programs in developing language labs at the MV campus.

· Reduce CMI-82 and CMI-72 to 3 units in order to facilitate scheduling.

· Consider a name change for the CMI program.  The acronym stands for Community Interpretation in Spanish.  For some practicing professionals, the term “community interpreting” carries negative connotations and denotes the interpreting that is practiced by untrained bilinguals in public service settings.

· Revise CMI-61 to include an online or hybrid component.  An online format would more closely mirror current practices in the translation industry.

· Teach CMI-61 in a classroom equipped with computers in order to reinforce the information competencies needed to perform translation.

· Require an English prerequisite (ENG 50A) for CMI-61.

· Expand CMI course offerings to other campuses.

· Create opportunities for professional renewal for program coordinator.  These might include work on a further degree or language, return to industry, sabbatical leave, work or study abroad.

· Expand CMI program website; link current website to rcc.edu webpage.

· Improve ethics training in CMI-81 by obtaining Washington State training videos on interpreter ethics.

· Include Criminal Procedure video & handbook in field component for CMI-81

· Sequence courses in levels to avoid the repetition that occurs with an open entry to any of the CMI courses.

· Reduce lab hours in CMI-71 and 81 to 18 hours each.  Some hours should be distributed to CMI-82 (9 to 18 hours) and CMI-82 should be reduced from 4 to 3 units to facilitate scheduling.  The program may wish to create a lab/practicum/work experience course with remaining lab hours.

· Create an orientation packet for CMI students.  Include suggestions that students take courses in medical terminology, administration of justice, paralegal studies and business in order to supplement their subject-matter knowledge in fields crucial to community interpreters.
2. Need for Instructors to Interpret and Translate Professionally

To maintain the prestige and integrity of the CMI program, instructors of translation and interpreting need to be actively engaged as practicing professional translators and interpreters.  Students often ask instructors about their professional experience and expect instructors to be active in their field.  Additionally, the state of California requires that certified court interpreters perform 40 law-related professional interpreting assignments and 30 hours of continuing education every two years.
  Finally, instructors who are also practitioners enjoy a greater level of mental flexibility and agility in the classroom.  The CMI program cannot hope to be competitive with other programs if our instructors are not practicing professionals.

3. Need for Instructors with Professional Certification


Certification requirements for interpreters and translators in business depend upon the field in which a given translator or interpreter wishes to work.  The state of California offers certification exams for legal and medical interpreters.  The federal court system certifies its interpreters.  Although a single type of certification does not currently exist in the field of business, most translation agencies and providers of telephonic interpreting services test their translators and interpreters.  Language Line Services, the State Department, and the American Translators association all use different measures to test their interpreters and translators.  At this time, instructors for the CMI program hold certification in the medical and legal fields.  The adjunct instructor who normally teaches CMI-91 is currently seeking certification.

4. Occupational Versus Academic Classification of CMI Program

The CMI program is currently housed in the Health, Human and Public Services Department at the Moreno Valley Campus.  Because the requirements to work as a professional interpreter involve passage of certification exams as opposed to an academic degree, the occupational classification makes sense.  The CMI program, however, rests firmly upon academic skills such as precision in the use of language, extensive vocabulary, and good public speaking skills.  As a result, the program needs to maintain and even increase contact with disciplines such as Spanish and English.  By doing this, the CMI program will continue to serve its students as they move toward positions interpreting in the community and translating and interpreting professionally.
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� The exam was developed from court interpreter training and exam preparation materials available online and in print. 





�  The compliance Requirements from the California Judicial Council state that certified court interpreters need to perform 40 law-related professional interpreting assignments and 30 hours of continuing education every two years in order to maintain certification.
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